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Welcome
Welcome to Nord Anglia International School Dublin. We provide a broad and balanced 
curriculum, through an inquiry approach within an inspiring learning environment. We 
value each student as an individual and work hard to nurture their personal strengths 
and interests as well as their social, emotional, spiritual and cultural awareness. At our 
school, students are encouraged to wonder and question the world around them and to 
continuously make connections between their learning and their life experiences.

We cultivate a love of learning through the delivery of the International Baccalaureate 
curriculum and underpin this with a structured approach to teaching the core subjects 
of English, mathematics and science. We have outstanding specialist teaching which is 
supported by our colleagues at the Massachusetts Institute of Technology (MIT) and The 
Juilliard School to ensure that our STEAM and Arts programmes are world-class.

With a commitment to high academic standards, we lay the strongest foundations for the 
development of each individual through a nurturing approach where each person feels 
valued, confident and happy.
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The essence of the IB Programme is a commitment 
to the holistic growth of the person, based on the 
inquiry approach to teaching and learning. Topics 
of both global and local significance are addressed 
with positive action forming an important component 

of this international programme. The International 
Baccalaureate® (IB) curriculum aims to do more for 
growing minds by developing inquiring, knowledgeable 
and caring young people who are motivated to 
succeed. 

Curriculum Information

The IB Programmes are recognised around the world 
and ensure an increased adaptability and mobility 
for IB students. The programmes are independent 
of governments and national systems and therefore 
able to incorporate best practices from a range 
of international frameworks. The curriculum and 
pedagogy focus on international perspectives of 
learning and teaching, while insisting that students 
fully explore their home culture and language. The 
IB works closely with universities around the world 
and many students graduating from the Diploma 
Programme find that it enhances their opportunities at 
tertiary institutions.

IB World Schools must undergo an exhaustive 
authorisation process in order to offer one or more 
of the Programmes, which includes a study of 
the school’s resources and commitment to the IB 
mission and philosophy. It is compulsory that IB 
teachers participate in a wide variety of professional 
development opportunities to constantly update their 
knowledge and share their expertise with colleagues 
around the world. 

We currently deliver the IB Primary Years Programme 
(PYP) and the IB Middle Years Programme (MYP) and 
are accredited as an IB Diploma Programme World 
School. 

Benefits of the International Baccalaureate Programmes



Transition within the IB Programmes
We are committed to providing a relevant and progressive curriculum. This diagram was taken from the document 
‘Towards a continuum of international education’ (September 2008) and outlines the key features of all three 
programmes and how they complement each other.

Figure 1:  

The IB continuum of international education
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The International 
Baccalaureate (IB)
Learner Profile

The IB Learner Profile permeates 
everything we do at NAIS Dublin as our 
students, teachers, parents and leaders 
strive to foster and demonstrate this 
distinctive set of attributes.

For further information about the IB and 
its programmes, visit www.ibo.org

**Mission Statement from the IB 

The International Baccalaureate aims 
to develop inquiring, knowledgeable 
and caring young people who help to 
create a better and more peaceful world 
through intercultural understanding and 
respect. To this end the organization 
works with schools, governments 
and international organizations to 
develop challenging programmes of 
international education and rigorous 
assessment. These programmes 
encourage students across the world 
to become active, compassionate and 
lifelong learners who understand that 
other people, with their differences, can 
also be right.



Inquirers  

We nurture our curiosity, developing skills for inquiry and research. We know how to learn 
independently and with others. We learn with enthusiasm and sustain our love of learning 
throughout life.

Knowledgeable 

We develop and use conceptual understanding, exploring knowledge across a range of 
disciplines. We engage with issues and ideas that have local and global significance.
 
Thinkers 

We use critical and creative thinking skills to analyse and take responsible action on complex 
problems. We exercise initiative in making reasoned, ethical decisions.

Communicators 

We express ourselves confidently and creatively in more than one language and in many ways. 
We collaborate effectively, listening carefully to the perspectives of other individuals and groups.

Principled 

We act with integrity and honesty, with a strong sense of fairness and justice, and with respect 
for the dignity and rights of people everywhere. We take responsibility for our actions and their 
consequences.

Open-minded 

We critically appreciate our own cultures and personal histories, as well as the values and 
traditions of others. We seek and evaluate a range of points of view, and we are willing to grow 
from the experience.

Caring 

We show empathy, compassion and respect. We have a commitment to service, and we act to 
make a positive difference in the lives of others and in the world around us.

Risk-takers 

We approach uncertainty with forethought and determination; we work independently and 
cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient in 
the face of challenges and change.

Balanced 

We understand the importance of balancing different aspects of our lives—intellectual, 
physical, and emotional—to achieve well-being for ourselves and others. We recognize our 
interdependence with other people and with the world in which we live.

Reflective 

We thoughtfully consider the world and our own ideas and experience. We work to understand 
our strengths and weaknesses in order to support our learning and personal development.
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The IB have outlined six Approaches to Teaching (ATT) 
which are deliberate strategies, skills and attitudes 
that permeate the teaching and learning environment. 
IB believes that in a student’s education it is equally 
important to teach how we learn and that the ATT 
will improve the quality of instruction across the 
programmes. The Approaches to Teaching (ATT) mean 
that learning is: 

• inquiry based

• conceptually focused 

• contextualised

• collaborative 

• differentiated 

• informed by assessment

Approaches to Teaching (ATT) 

Our Mission Statement is congruent with the ‘Be 
Ambitious’ aim of Nord Anglia Education and the 
International Baccalaureate aims of developing 
‘inquiring, knowledgeable and caring young people 
who help to create a better and more peaceful world 
through intercultural understanding and respect’.

Nord Anglia International School Dublin provides a 
world-class, challenging and intercultural education. 
Our holistic philosophy nurtures responsible life-long 
learners with a global, inclusive and compassionate 
outlook. Through our international programmes, we 
inspire confidence and ambition in our learners and 
empower them to have a positive impact on our world.

Our Mission

Come to the edge. 

We might fall. 

Come to the edge. 

It’s too high! 

COME TO THE EDGE! 

And they came, 

And he pushed, 

And they flew.

Christopher Logue

Poetic vision

“What is of paramount importance in the pre-
university stage is not what is learned but learning 
how to learn … What matters is not the absorption 
and regurgitation either of fact or predigested 
interpretations of facts, but the development of 
powers of the mind or ways of thinking which 
can be applied to new situations and new 
presentations of facts as they arise.”
- Alec Peterson Peterson, A. 1972. The International 
Baccalaureate: An experiment in International 
Education. London. George Harrap.
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Our curriculum follows the age appropriate IB 
programmes and is further enhanced through the 
Nord Anglia collaborations with world renowned 
organisations such as The Juilliard School, MIT 
and UNICEF. This bespoke curriculum provides 
opportunities for the school to:  

• Provide a holistic experience that educates the head, 
heart and hand.

• Ensure that all learn within a caring and nurturing 
culture in which education and safety are paramount.

• Enable everyone to be the best they can be socially, 
emotionally and academically. 

• Immerse all in a local, global and international service 
learning experience; nurture a recognition of common 

humanity, empathy, humility and altruism thus 
becoming truly internationally-minded.

• Engage in learnt wellbeing.

• Prepare students to be stewards of their planet 
by developing their understanding of their own 
responsibilities and importance with regard to the 
safeguarding of our world. 

• Ensure the community is digitally progressive and 
responsible.

• Deliver the International Baccalaureate programmes 
and embody fully the IB Learner Profile infusing this 
throughout the curriculum.

Our Curriculum

NAIS Dublin is committed to fostering the belief, values 
and skills that will allow our students to become 
interculturally literate global citizens who can positively 
impact the world. The IB Learner Profile represents 
international mindedness in action. We believe that 
internationalism is portrayed through: 

• an awareness of one’s own culture(s) and other 
cultures

• an understanding of and empathy for world issues 
and challenges

• an acute degree of intercultural literacy 

• open mindedness toward global citizenship 

• celebration and respect of diversity, language, culture 
and beliefs, including host country. 

As a school we are focused on the celebration of all 
cultures and societies. We pride ourselves on our 
openness and willingness to celebrate all cultural 
communities in our school. 

International Mindedness



Global Campus connects students in our school with 
those in other Nord Anglia Schools around the world. 
Through lessons, after school activities and worldwide 
challenges students engage in experiences that not 
only stretches the imagination, but also develops 

their hands-on problem solving, presentation and 
evaluation skills. Our teachers use this as tool to 
nurture language skills, cultural literacy and global 
citizenship in order to prepare your child to succeed in 
our globalised world.

Global Campus

This multifaceted collaboration with a world-class 
organisation brings Juilliard’s philosophies of teaching 
dance, drama, and music to Nord Anglia classrooms 
around the world. The program seeks to inspire 
and equip students with the creativity, curiosity, 
and cultural literacy to engage with the performing 
arts throughout their lives. In addition, the program 
connects Juilliard’s worldwide network of performers, 
teaching artists, and curriculum specialists with the 
schools to provide them with workshops, master 
classes and performances throughout the school year.

Nord Anglia teachers benefit from training each 
summer at The Juilliard School in New York to enable 
them to deliver the programme effectively. Students 
also have the opportunity to visit annually: learning 
from artists of this calibre inspires young minds to 
achieve their dreams, creating an extra dimension to 
their education.

The Juilliard School

The collaboration between Nord Anglia and MIT 
ensures that our science, technology, engineering, 
visual arts and mathematics (STEAM) program is 
leading edge. Core to the collaboration is the reflection 
of MIT’s philosophy of ‘Mens et Manus’, ‘mind and 
hand’, which calls for a hands-on approach to problem 
solving, reinforcing the values and mission of the IB. 
Through this approach, our students will develop key 
transferable skills which can be employed across all 
academic subjects, and in future careers.

The programme includes the development of yearly in-
school challenges which focus on the juncture between 
the five STEAM disciplines. This recognises that many 
of today’s innovations arise from the intersection 
of these different subjects. Nord Anglia teachers 
are trained annually by MIT staff, hosted by the MIT 
Museum. Students at our school will also have the 
opportunity to travel to Massachusetts to participate in 
an exclusive programme each spring, learning directly 
from lecturers and students at one of the world’s 
leading STEAM institutions. 

Massachusetts Institute of Technology (MIT)
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Where possible we ensure that learning is experiential 
and therefore place great value on outdoor 
education.  Outdoor learning spaces on campus 
include creative play equipment, open spaces and 
nature zones. Wherever possible, the curriculum is 
brought to life through educational visits, fieldwork 
and residential trips within Ireland, and beyond. The 
outdoor education programme is planned to provide 

a progressive experience, which varies in focus and 
challenge, to develop all aspects of the Learner 
Profile. As students progress through NAIS Dublin, 
they are encouraged to take advantage of the many 
opportunities that are on offer, including service 
learning, extensive outdoor education trips, and a wide 
range of co-curricular activities that stimulate and 
broaden student experience.

Outdoor Education

NAIS Dublin is an inclusive school which values 
input from the student body. Student voice is about 
recognising the values, opinions and beliefs of 
both individual students and groups of students 
and empowering them to take ownership of their 
school. We encourage students to take an active 
role in shaping their own learning experiences. The 

Primary and Secondary Student Councils will be 
consulted on a range of issues from catering and 
CCAs to staff recruitment. Leadership opportunities 
will be developed throughout the year including 
Grade Ambassadors, House Captains, Service 
Leaders, Student Council, Library Monitors, UNICEF 
Ambassadors. 

Student Leadership and Voice

“Ask students to volunteer and they will hesitate. Tell 
them they are needed and they will come running.” 
(Kurt Hahn)

It is said the International Baccalaureate Programme 
educates the head, the heart and the hand. The 
School’s mission and the aims of the International 
Baccalaureate and Learner Profile certainly emphasise 
this holistic aim. NAIS Dublin is thus committed to 
Service Learning. To underpin this, the school has 
a dedicated Head of Service Learning. This involves 
engaging the school community, in a structured and 
phased way, to serving others on a local, national and 
global scale. In addition to developing interpersonal 
and leadership skills, Service Learning also assists in 
fostering a sense of meaning and purpose to academic 

learning. Coming into contact with and learning about 
people whose life experiences and views of the world 
are different calls into question one’s own world view. 
A student’s prior way of thinking can be challenged 
by Service Learning and thus it also strengthens one’s 
critical thinking and problem-solving skills which are 
both vital to building resilience and solving modern-
day dilemmas. Service Learning aligns perfectly with 
the school’s approach to the teaching of the pillars of 
sustained well-being which will be infused throughout 
the curriculum. 

If parents feel they can contribute meaningfully to the 
school’s developing Service Learning initiatives, they 
should contact the Head of Service Learning. 

Service Learning



We want all students at our school to feel part of the 
NAIS Dublin community and this extends across the 
age phases. To support this the school has established 
four Houses, named after prominent Irish citizens. 
Every child from Infant Class upwards will be placed in 
a House, with siblings allocated the same House. These 
are:

Considered by many to be Ireland’s 
national composer, Turlough 
O’Carolan was a blind early Irish 
harper, composer and singer whose 
great fame is due to his gift for melodic 
composition. 

 
A Cubist painter and stained-glass 
artist, Evie Hone was born in Dublin in 
1894, was one of the original abstract 
painters in Irish Art History.

In the Bantry Bay area of West Cork, 
Ireland in the early 1800s, Ellen 
Hutchins was a field botanist who 
specialised in seaweeds, lichens, 
mosses and liverworts. She discovered 
a great many plants ‘new to science’ 
and ‘new to Ireland’.

Ernest Henry Shackleton from County 
Kildare, Ireland was a polar explorer 
who led three expeditions to the 
Antarctic. He is one of the principal 
figures of the period known as the 
Heroic Age of Antarctic Exploration.

Houses

In our ever-changing world we believe that we have 
a responsibility to provide a 21st century education 
for our students. As the leaders of tomorrow, their 
values, motivation and love of learning are all 
influenced by their education. We provide outstanding 
pastoral care and nurture strong relationships with 
students and parents, ensuring there are actively 
involved at all levels. To us, an outstanding education 
constitutes more than excelling at core and foundation 
subjects, it involves supporting young learners as 
they develop a core set of values, attitudes and 
learning behaviours. It provides opportunities and 
rich experiences, empowering children to live a more 
authentic life, demonstrating compassion and integrity 
through acts of service and generosity throughout 
their school career. This provides a foundation 
upon which international-mindedness flourishes. 
Ultimately, we believe that an education should have 
a transformational effect on a student’s perception of 

themselves, their relationship with learning and enable 
them to develop an understanding of their importance 
and connection to the world. 

The curriculum for children aged 11 to 16 years is the 
Middle Years Programme (MYP). This research-based 
framework focuses on the development of the whole-
child with a powerful emphasis on inquiry-based 
learning. The MYP is designed to encourage students 
to develop independence and to take responsibility 
for their own learning. Through the MYP units of 
inquiry, learning is crafted to enable students to gain 
understanding of the world with a critical eye and 
take action to make it a better place. They develop an 
understanding of how to learn as well as developing 
a skill set that includes: research skills and digital 
literacy; social skills as they work collaboratively and 
thinking skills as they analyse critically and ponder 
creatively over problems they have discovered.

In the Middle Years
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The MYP has been designed as a coherent and 
comprehensive curriculum framework that provides 
academic challenge and develops the life skills of 
students from the ages of 11 to 16. These years are a 
critical period in the development of young people. 
Success in school is closely related to personal, social 
and emotional well-being. At a time when students 
are establishing their identity and building their 
self-esteem, the MYP can motivate students and help 
them to achieve success in school and in life beyond 
the classroom. The programme allows students to 

build on their personal strengths and to embrace 
challenges in subjects in which they might not excel. 
The MYP offers students opportunities to develop their 
potential, to explore their own learning preferences, to 
take appropriate risks, and to reflect on, and develop, a 
strong sense of personal identity. 

Implementation of the MYP is considered to be a 
whole-school activity that prepares students for further 
successful study. The programme is designed to be 
inclusive; the IB believes that all students can benefit 
from the programme.

The Middle Years Programme (MYP)

There are a number of components to the MYP that 
are combined to provide a world-class education and 
internationally minded students. Using this knowledge, 
the MYP framework incorporates a balance between 
the essential elements that resonate throughout the 
MYP programme:

1  Conceptual understanding

2  Teaching and learning in context 

3  Approaches to learning (ATL) 

4  Service as action (community service) 

5  Language and identity 

6  Learning diversity and inclusion

Features of the MYP



The International Baccalaureate (IB) values education 
more as the transformation of personal understanding 
and the collaborative construction of meaning, 
and less as the transmission of knowledge and rote 
memorization of facts. Consequently, conceptual 
understanding is a significant and enduring goal for 
teaching and learning in IB programmes. A concept is 
a “big idea”—a principle or notion that is enduring, the 
significance of which goes beyond particular origins, 
subject matter or a place in time (Wiggins and McTighe 
1998). Concepts represent the vehicle for students’ 
inquiry into the issues and ideas of personal, local and 
global significance, providing the means by which they 
can explore the essence of a subject. Concepts have 
an essential place in the structure of knowledge. They 
require students to demonstrate levels of thinking 
that reach beyond facts or topics. Concepts are used 
to formulate the understandings that students should 
retain in the future; they become principles and 
generalizations that students can use to understand 
the world and to succeed in further study and in life 
beyond school.

The programme design uses two kinds of concepts – 
key concepts and related concepts: 

Key concepts, contributed from each of the eight 
subject groups, provide interdisciplinary breadth to 
the programme. Key concepts are broad, organizing, 
powerful ideas that have relevance within and across 
subjects and disciplines, providing connections that 
can transfer across time and culture. 

Related concepts, grounded in specific disciplines, 
explore key concepts in greater detail, providing depth 
to the programme. They emerge from reflection on the 
nature of specific subjects and disciplines, providing a 
focus for inquiry into subject-specific content. 

A concept-based model is used in the MYP because it 
encourages students to: 

• Process factual knowledge at a deeper intellectual 
level as they relate the facts to concepts and 

essential conceptual understandings; this 
synergistic thinking (interplay between factual 
and conceptual thinking) engages the intellect on 
two levels—factual and conceptual—and provides 
greater retention of factual knowledge because 
synergistic thinking requires deeper mental 
processing.

• Create personal relevance, as students relate 
new knowledge to prior knowledge, and promote 
understanding of cultures and environments 
across global contexts through the transfer of 
knowledge 

• Bring their personal intellect to the study as they 
use a key concept to personally focus on the unit 
topic in order to increase motivation for learning 

• Increase fluency with language as students use 
factual information to explain and support their 
deeper conceptual understanding 

• Achieve higher levels of critical, creative and 
conceptual thinking as students analyse complex 
global challenges, such as climate change, 
international conflicts and the global economy, 
and create greater subject depth through the study 
of discipline-specific related concepts. 

A concept-driven curriculum framework works 
when teachers see that academic disciplines have 
a conceptual structure. The model allows teachers 
to group together issues or topics in a wide-
ranging curriculum under the critical concepts and 
understandings in each subject group. In a concept-
based teaching model, teachers use knowledge as a 
tool to help students grasp transferable concepts and 
understandings. Knowledge provides the foundation 
and support for deeper, conceptual thinking. Teachers 
ensure that assessment includes understanding and 
application of the prescribed concepts.

1   Conceptual Understanding
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Teaching and learning in the MYP involves 
understanding concepts in context. In the MYP, learning 
contexts should be (or should model) authentic world 
settings, events and circumstances. Contexts for 
learning in the MYP are chosen from global contexts 
to encourage international-mindedness and global 
engagement within the programme. 

Students at the MYP age range learn best when 
their learning experiences have context and are 
connected to their lives and to the world that they 
have experienced. When learning becomes meaningful 
and relevant, students are more likely to be engaged. 
Teachers can impact on student learning by providing 
engaging and inspiring global contexts that contribute 
towards development of the attributes of the IB learner 
profile. Learning in global contexts enables learners 
to directly link concepts with their own lives and put 
knowledge into action (Westera 2009). This contextual 
learning helps teachers and students answer the 
important question “Why are we learning this?” Often, 
students’ motivation to learn depends on the teacher’s 
ability to successfully answer this question.

In a world of increasing interconnection and 
complexity, learning in context provides students 
with opportunities to explore multiple dimensions 
of meaningful challenges facing young people in the 
world today, encouraging them to develop creative 
solutions and understanding. The MYP encourages 

teachers to design units around a range of ideas 
and issues that are personally, locally, nationally, 
internationally and globally significant. 

As adolescents develop their intellectual and 
social identities during the MYP years, they become 
increasingly aware of their place in the world. 
Working in global contexts requires a sophisticated 
combination of understanding, practical skills and 
personal dispositions that work together to define 
global competence (Boix-Mansilla and Jackson 2011). 
Global competence calls for deep, engaged learning. 
To prosper in the world, students must not only be 
able to understand globalization, but also be able 
both to reflect critically on its promise and peril and to 
act responsibly to make that world a better place for 
themselves and for the communities in which they live. 

The MYP identifies six global contexts for teaching and 
learning that are developed from, and extend, the PYP’s 
transdisciplinary themes. The six global contexts for 
teaching and learning are as follows:

• Identities and Relationships

• Orientation in space and time

• Personal and cultural expression

• Scientific and technical innovation

• Globalization and sustainability

• Fairness and development

2  Teaching and Learning in Context



Through ATL in IB programmes, students develop skills 
that have relevance across the curriculum that help 
them “learn how to learn”. ATL skills can be learned 
and taught, improved with practice and developed 
incrementally. They provide a solid foundation for 
learning independently and with others. ATL skills 
help students prepare for, and demonstrate learning 
through, meaningful assessment. They provide a 
common language that students and teachers can use 
to reflect on, and articulate on, the process of learning. 

The following five transdisciplinary skill sets are 

explicitly taught, as well as embedded into our 
instructional programme. These skills transcend 
subject disciplines and are vital for our students 
to become competent and capable members of 
society. Approaches to Learning (ATL) encourages the 
development of: 

• research skills 
• communication skills 
• thinking skills 
• social skills 
• self-management skills

3  Approaches to Learning

Action in the MYP builds upon the action initiated in 
the PYP and continues as an essential component of 
the learning process, both as part of the programme’s 
educational philosophy and as a practical outcome 
of students’ learning. The MYP aims to help students 
develop their personal understanding, their emerging 
sense of self and their developmentally appropriate 
responsibility in their community. In the IB continuum, 
this continues with the service component of the DP’s 
Creativity, Activity, Service (CAS) requirements, in 
which students continue to increase their awareness 
of their own strengths and areas for growth, undertake 
new challenges, plan and initiate activities, work 
collaboratively with others, show perseverance 
and commitment, engage with locally and globally 
significant challenges and consider the ethical 
implications of their actions.

As students become more aware and acquire a 
better understanding of the context, and of their 
responsibilities, they become empowered to make 
choices about how to take thoughtful and positive 
action. This action will be different from student to 
student and from context to context. The action may 
involve students in: 

• feeling empathy towards others 

• making small-scale changes to their behaviour 

• undertaking larger and more significant projects 

• acting on their own 

• acting collaboratively 

• taking physical action 

• suggesting modifications to an existing system to the 
benefit of all involved 

• lobbying people in more influential positions to act

Guided or classroom learning that leads to action 
addressing an authentic community need is most 
meaningful when allowing for student initiative that 
incorporates their interests, skills and talents. The 
process also provides structured time for both formal 
and informal reflection on the service experience. 
When the service experience has meaning and 
purpose for all involved, participating in reflection is 
also seen as rewarding. By reflecting on their service 
experience, students may gain a greater awareness of 
the community and world they live in, and their role 
and responsibility in improving the lives of themselves 
and others.

4 Service and Action 
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Identity is dynamic and shifts as relationships alter 
over time. Furthermore, the physical and emotional 
changes that take place during adolescence have 
enormous influence on the personal, social and 
cultural identities of MYP students. The role of language 
in how students perceive themselves in relation to 
others in various contexts is important in determining 
whether the social outcome is optimally positive or 
not. Specifically, this concerns the role of language in 
such areas as promoting group cohesion and inclusion, 
in negotiating power and status in relationships in 
those groups, in contributing to academic success 
and in developing the ability to reflect critically on all 
aspects of identity.

In order for students to be sufficiently supported in 
language learning, schools must ensure that provisions 
are in place to support mother-tongue development 
as applicable, to support the learning of the host 
country or regional language and culture as applicable, 

to support students who are not proficient in the 
language of instruction and to encourage learning 
of languages already present in student body as 
applicable. 

Moving from the primary to middle years presents 
challenging literacy demands for students. It is a 
school’s responsibility to ensure there is sufficient 
time and pedagogical expertise for staff to allow for 
the development of literacy for all students so they 
are able to manage the academic demands of the 
MYP. Multilingual learners who are still developing 
threshold literacy skills in the language of instruction 
in the middle years are likely to have resources in 
their mother tongue that should be maintained and 
developed. 

Language is central to learning. The IB’s stance is 
explained in more detail in Language and Learning in 
IB Programmes (2011).

5  Language and Identity

In IB World Schools, all students in the IB programmes 
should have meaningful and equitable access to the 
curriculum. IB programme principles and practices call 
for schools to be organized in ways that value student 
diversity and respect individual learning differences. 
Valuing diversity and difference is a key aspect of 
becoming more internationally minded and is an 
important goal of all IB programmes.

The MYP is intended to be an inclusive programme 
that can cater to the needs of all students. Thus, 
the IB strongly encourages schools to offer the MYP 

inclusively and schools must explain situations in 
which the programme is not available to all students. 
The central place of Approaches to Learning (ATL) helps 
teachers and students respond in a flexible way to 
individual learning needs, including the needs of those 
who are learning in a language other than their first 
language or who have learning support requirements. 
The MYP is designed to include students with learning 
support requirements.

6  Learning diversity and inclusion



Any student who is learning English as an additional 
language is assessed using Oxford Online Placement 
test. This assessment uses The Common European 
Framework of Reference for Languages (CEF or CEFR) 
to assess proficiency in English. It is widely used 
internationally, and all-important exams are mapped 
to the CEFR. There are six levels of proficiency: 

A1 - Breakthrough

A2 – Waystage

B1 – Threshold

B2 – Vantage

C1 – Effective Operational Proficiency

C2 – Mastery 

The school has English Language Proficiency 
Equivalency tables for other English language 
accreditations e.g. IELTS, TOEFL, KET, PET etc.

Students with EAL may be offered a restricted 
curriculum to allow time for intensive English language 
study in order to develop Cognitive Academic 
Language Proficiency (CALP). All students requiring 
EAL will benefit from a tailored programme involving 
a combination of immersion and withdrawal. 
Improvement in English, across the curriculum 
and thus in self-confidence and self-esteem can be 
exponential given the right support!

Students who require English Language Support (ELS)

As part of the curriculum, students have the 
opportunity to learn other languages through our 
second language acquisition programme (French, Irish, 
Spanish and Mandarin with the addition of German in 
the Secondary). The School does not offer a bilingual 
instructional programme or offer provision for Mother 

Tongue maintenance within the curriculum. However, 
where possible we will support families who want 
to make private arrangements for this. Any student 
who accepts a place at NAIS Dublin may be required 
to study English during second language acquisition 
lessons.

Second Language and Mother Tongue provision

We support students with differing needs and abilities. 
Parents are required to provide additional reports 
with their application including: previous Individual 
Education Plans (IEPs), Educational Psychologist 
Reports, Speech and Language Reports and/or any 
relevant medical reports. Very careful consideration 
is given to whether the school can provide the 
necessary staff, resources and, in some cases, specialist 
equipment to truly meet the needs of the child. 

Once enrolled, if a student has a specific learning 
requirement or need, the SENDCo will meet with 
the class teacher and family to create an Individual 
Education Plan (IEP). This plan sets out the educational 
and pastoral strategies deemed appropriate to support 
the learning and progress of the student. In addition to 
Parent-Teacher Consultations, there will be at least two 
review meetings a year to discuss the progress made 
by the student and establish the new areas of focus.

Special Education Needs and Disabilities (SEND)
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Assessment is integral to all teaching and learning. MYP 
assessment requires teachers to assess the prescribed 
subject-group objectives using the assessment criteria 
for each subject group at least twice in each year of 
the programme. In order to provide students with 
opportunities to achieve at the highest level, MYP 
teachers develop rigorous tasks that embrace a variety 
of assessment strategies.

In the MYP, teachers make decisions about student 
achievement using their professional judgment, guided 
by mandated criteria that are public, known in advance 
and precise, ensuring that assessment is transparent.

Across a variety of assessment tasks (authentic 
performances of understanding), teachers use 
descriptors to identify students’ achievement levels 
against established assessment criteria. MYP internal 
(school-based) assessment uses a “best-fit” approach 
in which teachers work together to establish common 
standards against which they evaluate each student’s 
achievement holistically. The aim of MYP assessment 

is to support and encourage student learning. The MYP 
places an emphasis on assessment processes that 
involve the gathering and analysis of information about 
student performance and that provide timely feedback 
to students on their performance.

During the fifth year of the programme, all MYP 
students must complete a personal project. The 
personal project encourages students to practise 
and strengthen their skills, to consolidate prior and 
subject-specific learning, and to develop an area of 
personal interest. The personal project provides an 
excellent opportunity for students to produce a truly 
personal and often creative product/outcome and to 
demonstrate a consolidation of their learning in the 
MYP.

Assessment within the MYP

In the MYP, formal Parent-Teacher Consultations are 
held twice a year. The first meeting is held between 
the parents and teachers within the first half-term and 
has both an academic and a pastoral focus. In term 

2, parents have another opportunity to meet with the 
class teacher to discuss their child’s further progress. 
Where requested, this extends to additional meetings 
with teachers at other times of the year. 

Secondary School Parent-Teacher Conferences



Reporting to Parents
Reports provide a formal statement about a student’s 
performance and are sent home at the end of the 
Autumn and Summer terms. Each report explains to 
parents how their child is progressing in the learning 
process, their strengths and any areas where more 
focus is needed. Reports are clear, concise and include 

comments about the student’s development of the 
attributes listed in the IB Learner Profile. Reports are 
written using the school’s information system iSAMs 
and published to parents electronically on the Parent 
Portal.

Academic Integrity
As an IB World school, we place importance on the 
IB Learner Profile thus academic integrity is given 
close attention. Students are expected, at all times, to 
adhere to guidelines on academic integrity and always 
acknowledge others’ intellectual property. 

Academic integrity refers to:

• full acknowledgment of the original authorship and 
ownership of creative material

• production of ‘authentic’ pieces of work

• proper conduction of examinations

• protection of all forms of intellectual property – which 
include forms of intellectual and creative expression, as 
well as patents, registered designs, trademarks, moral 
rights and copyright

• referencing sources according to agreed-upon (age-
appropriate) bibliographic formats for each grade

• using information technology and library resources 
responsibly

International Baccalaureate Research
Whether conducted in collaboration with the IB or 
independently, research suggests that an IB education 
has a positive impact on schools, students and 
teachers. These studies aim to improve education by 
examining the qualities and characteristics of schools, 
students and teachers, programme impact research 
helps both the IB and external organisations better 
understand the value of an IB education.

21





Further Reading & References 
 
This document relies upon and makes direct references from IB published 
documents, including:

• “MYP: From Principles into Practice”, September 2014;

• “Approaches to Teaching & Learning”, February 2015;

• “Subject Guides” for IB Subject Groups - Mathematics, Arts, Sciences, 
Individuals and Societies, Design, PHE, Language and Literature and 
Language Acquisition, all published 2014;

• IB Projects Guide, 2014.
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